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INTRODUCTION 



! 



This is one of thnee volumes oresenting the procedures and "results 
of thp Independent Learninq Study. Volume I describes the methods a;id 
results of "the study. Volume II contains item statistics for student 
measures and correlation matrices of student variables. In this volume 
the 'instrunents used to measure srtudent and teacher variables are pre- 
sented, alonq with procedures •for*scorinp each instrument. 

^^orris Lai, Charles Fisher and Earl Mortensen were responsible for ' 
choosinn the student connitive and affective measures and for developing 
thp student interviews and classroom obser/citiin . 
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SOCIAL STUUIES ACHItVEMtNT TESTi • • I- A-1 

Directions For Marking Your Answers 



Fach quest i.ni to] lowing this page is. followed by a set of answers. (Wly one 
of those .m.swer.s i , correct. Read each question carefully and then fill in 
the ^ce bt'twet-n the paienrheses with a heavy black pencil marl:. 

I 

Now read t\u- s.-unj^Ie question below and notice how the .answer has been marked. 



SAMPI.l 




The pi. 'met we live on is called 

' f A ) rht' \m. 

HHi the earth. 
( D ) the Ifnited States. 

The space ru-^ ide "the earth" has been filled in beSiise the planet we live on 
IS called the earth. 

>k)w try ore question. Keint^iber to make a dark mark. 

r • 

SAN£U: . .. '• . ' ■ 

F-'ind the m- sm^ r-.iimber. 
H * CD- 13 

( A ) .1 • . 

^ ( C ) 21 

'1 n ) ?• * . , - . 

Y(Hi should hav.' jnarked an .wer (. R ) like this . 

H7K<n you an; ai.swer ui^', ^hi^ tyiic of question, fill in ONL? CM- space. If you 
change .ui ui ;wer, be suip to erase your first answer completely. Use a pencil. 
• d(i not Use ,i hal Ipcnnt pen/ 



02-no-oa-f,-oo66- 1 



1. 



A-2 

Mas^an ?skl»ds who are hunting would use which one of the 
followinq types of housing? 



( A ) tents 

( B ) iqtoos 

( C ) qrass huts 

( D ) hoqans 



2. There would be less siog in los Anqeles if people 

( A ) drove aore cars. 
( B ) used ^ass transit. 
( C ) built aore highways. 
( D ) drove faster cars. 



\ 



* 1. 



Darken the letter of the state with the largest area of 
natural gas ficTlds, 




Natunl gas Uelds 
Petroleum fieUi 
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loolc at t h^^ flap billow. 



A^3 




4 



c5 



What form of transportation would you use to take the shortest 
route from Central City to Audubon? 

( A ) .automobile 
{ B ) boat 
( C ) ' bus 

( C ) railroad . • - 

r 

The statements below tell you about both the supply of and the 
dptaand for fishing poles. Choose the statement that- describes ' 
the situation where the flashing pole will have the highest price. 

( A ) ten fishing poles and twenty customers who want fishing 
poles 

( B ) ten fishing poles and ten custoaers who want fishing poles 
( C ) six fishing poles and two custoiers who want fishing poles 
( D ) six'.fishing po>es and six custoaets who want fishing poles 

0 ^ 



ft. 



P«?lo« is a lap of Africa with latitude and longituae lines. * 
Darken the space on the lap located at 10 degrees north latitude 
<ind 7^ dpqrees eaf^t longitude. 
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Soate people do not want to give up driving their large cars as 
a way to save energy. They feel that soalrler cars are not as 
comfortable as large cars. The best way of making people teel 
better about driving small cars would be to ^ 

( A ) sell large car owners less fuel than small car owners, 

( P ) give people two years tc get rid of their large cars an/3 
after that fine large car owners, 

( C ) pass a law tc' stop making large cars, 

( D ) convince people that saving fuel is acre iiportant than 
their coifort. 



# 

ERIC 



4 



05--00-OU^6-0066-1 



Which one of the following is an exaiple of how the faraers 
and city dwellers of California serve each others needs. 

( A ) The city dwellers want to use fara land to build aore 
hones on, 

( B ) The city dwellers want to use aore of the water that 
goes to the fartas. ^ . 

( C ) The faraers find a aarketplace 'for their crops in the 

' cities. , . . 

( C ) The faraers find that their crops do not grow as well 
because of air pollution of the cities. ♦ 



In what way did the invention of steaa-powered railroads 
nost directly cause countries to grow? 

{ h ) by Baking transportation taster, afid .acre econoaical 
( B ) by Baking transportation aore coBftirtable and 

"enioyable ] ' 

( c ) by bringing people and products to unsettled parts of 

the country 

( D ) by connecting the east and west coasts of the country 

A boy, his father, and his grandfather all enjoy basketball ' 
and fishing. They all studied science in school; They all have 
dark, curly hair. They have each had a broken leg. Which one 
of the things they have in colamon is an^inherited trait? 

( A ) enjoyaent of basketball and fishing 

( B ) choosing* to study science 

( C.) dark, curly hair 

( D ) » a broken leg 



Choose the stateaent that describes a problea concerning 
Califbrnia's natural environment, 

( A ) There is not enough wa'ter in southern California for 

all of the pjpople. ,^ 
( B ) California's soil is not nich enough to 'grow crops. 
( C ) There is too auch rain in the suaaaer, and not enough 
✓ in the winter. 

( D ) There should be„aore highways. , 



Which one. of the following is an example of how Hawaiians 

differ in culture froa the rest of the people of the 

Onited States? 

( A ) Hawaiians have great feasts called luaus, 

( B ) Hawaiians -en.joy dancing, 

( C ) Hawaiians like to swio in the ocean. ' • 

( D ) Hawaiians like to eat fi^h. 
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What problew' Has faced by the Bng^-igh colonizers when they 
reached Raerica? ' * >. \ , ' 

( h ) There were already too sr^iny peop.le for'the land to 
support - *- '. ' . V ' 

^{ B ) "^They needed' a crop that could .be. jraised easily. 

(.C ) It naiaed xtdt) often. . , , . ' ' ■ x ' 

-( D ) The prices at the stores werlp too high. 

Which one of the following .is a problem that a.ffects the*. ' 
natura 1 .environment' of California? , ' . 

( h ) Glaciers are eroding the land.. * -r 

{ B ) There is a -lack of water in northern California. 
( C ) The air is sometimes dangerous to breathe." 
( D ) There are too oany forests a.nd not .enough suburbs.;. 

" ■■ . i 

Which part of the United States, of those listed , is the 
most densely populated. \ ■ ' ' 

( h ) ftiaska 

( B ) Indian reservations jln the Southwest . • 

( C ) the Rocky Mountain Sta'tes 

( D ) New York City 

Which one of the following classroom rules was made to keep 
students from "hurting each other? ^ 

{ h ) no pushing * * 

C B ) no talking .■ ' ' 

( C ) no gu» chewing - . 

( D V no penci-1 chewing * , 

ThQ main reason desert countries do not have sany farms, • 
is because they lack 

{ k ) land. 

( B ) water. 

( C ) aniials.-N 

( D ) people. f- 



Which anioal r^esource used by man is becoming extinct? 

t k ) cattle * 
( B ) bees 
( C ) deer 
( D ) whales 



« 
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Whht is NOT' a wa jor cause of. urban ghet^tos? 

(*A ) poverty 
( B ) overpopulation. 
( C .) " transportation 
( 0 ) unemploysent 
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20. 



■Black iBiDigrants. case frpa Africa to North America because they 

( A ) wer^ captured to be usied as slaves. 

( B-^) fhpught t;hey would have a better life. 

( C ) • wanted to hunt for gold-. - ' . 

( D ) wanted" religious freedos. 
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Scoring Key for ' . 
Social Studies Achievement Test 

t ^ 

' I " . 

Jteni Key - Item Key 

1 . B ' n A 

2 B 12 A 

■ 3 ^ 0 -V. ' 13 B 

\ 

4 D • 14 ^ C 

C 

5 A . 15 D- 

6 B 16 A 

7 D 17 B 

t 

9 C • 19 . C. 

cm 

10 C * . 20 . A ' 
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School Class Pupil 
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' WORK-STUDY SKILLS 
KNOWLEDGE AND USE OF REFERENCE MATERIALS 



Name 

Teacher 

School__ 

Date 
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Marki ng' the Test Exerc ises i ■ 

To help you understand how to answer the test exercises, a practice 
test is given on this page. In each exercise, you are to decide which 
one of the four numbered words has, most nearly the same meaning as the 
under! inetl work abov,e %hm. The right answer f]as aTready been marked 
for each exercise. This was done by circling the correct answer. 



Practice Test 



1 . Toss the ball . 



1) drop 2) hit^(C3r^*th^^ 4) lift 
Wear a cap . 

1) coaV ^) hTT) 3) glove 4) belt 



Ride a pony 

1) cart 2) meo"y-go-round 3) large dog 



4) small horse 



Copyright c 1971 by the University of Iowa. A]l rights reserved^ No 
part of this work may be reproduced or transmitted in any form or by any 
means, electronic or mechanical, including photocopying and recording, or 
by any information storage or retrieval system without permission in 
writing from the publisher. Reproduced with permission of the publisher, 
Houghton Mifflin Company, Boston. 
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Pdrt I. 



Below is the table of contents of a book call In Colo^iial Times 
tMs table >to answer the exercises belbw it. " ^ 



Use 



Table pf Contents 



CIIAFILR 

r C:olonial Clothing.'. 



PACE 
6 



2 Fo^ and Drink of the Colonists , 14 

3 Colonial Schools-- ^ 20 

4 Doctors iind Medicine in Co^ia! Times 29 

5 Coloniiil Houses and Furniture 35 

6 Work and Play for Colonial Children^ _ 44 

7 Travel in Colonial Times 51 

8 Workers in a Colonial Town „ 63 



V 



Which chapter would tell about the 
reading and spelling books from which 
the colonial children learned? 
1)2 ' .3)6 

^) 3 4) 7 



4. 



• f' 



■a 



Which chapter would tell aboul|ithe 
dolts which colonial girls made out of 
cbrnhusks 7 

1) 1 3)6 

2) 5 4) 8 



In which chapter might you find ,a 
picture of a pung, a colonial sleigh 
pulled by two horses? 

1 ) 5 "3)7 

2) 6' 4) 8 



b. Which chapter would probably describe 
a settle , a long wot>d^n bench with a 
high back and high sides? 

1) 2 . 3) 5 

2) 4 . 4) 8 



Which chapter would teli about the 
cobbler, who made* shoes, and the 
pewterer, who mad^ spoons, plates 
andmu^s? 

1) 1 3)5 

2) 2 . 4) 8 



6. Chaptel 4 would be most likely to have 
which of these as a major topic? 
I ) Healthful focks 
*2 ) CauscabfdcJth in tlic Colonics, 
3 ) Punishment fur crimes 
4 ) Use of roots and herbs in curing illness 
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Go on to next page 
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4. 

«• 

Part II. 

these questiions are about finding inforftation. Circle your answer on 
' each question. 



7. Which di you find on a globe? 

I ) A list V bard words 
• 2) All of the oceans on earth . 

3 ) A bip map of your slate 

4 ) PRturcs of other lands 



n . Which would tell you how to spell the 
.plural of hippopotamus 7 

1 ) A spelling book 

2 ) A dictionary 
,3) An encyclop>cdia 

4) Information Please Alniwuic 



ti . Which of these might tell the number of 
TV sets in the United States? 

1 ) The WcrlJ Almanac 
2 ) A dictit)nary 
3 ) An alias 

4) A telephone directory 



12. 



Which would give the fullest account of 
how gold is mined and processed ? 

1 ) A dictionary 3 ) A -cjence book 

2) An encyclopedia 4^ A local hankcr 



9. Which of these magazines contains the 
most complete news of the world ? 

1 ) Reachr'S! Digtst 3 ) Time maj^a/.inc 

2 ) Parents Magazine 4 ) Woman's Day 



13. In which of these would you find the 
best map of the statejn which you live 7 

1 ) An at^is 

2) A telephone directory 

3 ) A book about the United States 

4 ) A globe 



Which of these would you find in the 
index of a book ? 

1 ) The way to spell and say hard words 

2 ) A list of the things wrhten about in the 

book 

3 )' A group of pictures and drawings 

4 ) A list of books by the same writer 



14. Which book yvould most likely tell what 
vitamins and minerals people need ? 

1 ) Miracle Metals 

2 ) Eating dmi Cooking Around flic World 

3 ) Growing Citrus Fruit 
4 ) Understanding food 
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STOP when you finish this page, 
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Part III ■ ^ > . 

bel-ow is a picture of a set of volumes of an encyclopedia. Each voIuitk; 
contains information about topics which begin with the letters shown on 
the back. Use t*»e p'icture to answer the exercises below. 




15. The playinc] court and equipment used in the 
game of badminton would be written about in 
which volurnu ? 



») 

2) 



Volufnc I 

m 



3 ) Volume 3 

4 ) Volume 7 



1 8 - Which volume would tell you what inventions 
other than the lightning rod and bifocal eye- 
glasses Benjartiin Franjdin made? 

1) Voluriic 1 3) Volume 4 

2) Volume 3 ,4) Volume 5* 



1 6 . Which volume would help you find out through 
whichj^Mftatcs besides fV^ew Mexico and 
Colorado the Santa Fe Trail passed? 

I ) Volume 2 '^)* Volume S 

2) Volume 6 4> Volume 9 



19, If you wanted to read about the organization 
^ afid New York headquarters of the United 

/ Nations, which volume would you choose 



first! 



1) 
2) 



Volume 4 
Volume 6 



3) Volumq9 

4 ) Volume 10 



J 7 , Which volume would you select to learn how 
to tie the bowline, the figure eight, and the 
cat's paw knot ? 

1 ) Vohimc I 3) Volume ^ 

2 ) Vohiinc 2 4 ) Volume 5 



ZO. In which volume would you find what winter 
sports besides ice hockey and skiing are 
included in the Olympic games? 

1 ) Volume 4 3) N olumc 8 

2) Volume 6 4) Volume 10 



Go on to nextWge 
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Part IV 

In using an encyclopediaf or an Index, we look up a certain word, 
which may be called the key word . For each exercise below, you 
are to choose the best key wrST 



Which key word should you use to find out 
where the biggest crops of oranges and 
grapefruit are picked 7 

1 ) Citrus 3 ) Harvest 

2) Crops 4) Grapefruit 



22 . Under which heading should you look to read 
about the accomplishments of Deborah, the 
only woman ever to be a judge of Israel 7 

1) Bible 3) Women 

2) Law 4) Deborah 

J 

23. . If you wanted to find out what spices am 

used in frankfurters, salami, and other 
sausages, which key word should you use 7 

1 ) Bologna 3 ) Satisiigc 

2> Salami 4) Spice 

I 



24 . Which would you choose to read about the 
kind of ciays^nd other materials us&d in leak- 
ing pottery, porcelain, and Other ceramics ? / 
I ) Clay 1 3 ) Pottery 

2) Ceramics 4) Porcelain 



STOP when you finish this page 
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Below is d part of the INUEX to d bqok cabled Conservation of Resour^fes . The 
.exercises on this page are based on this index": Read each "exercis/ arid look 
*at the index to find the answer. Always decide for yourself what the right 
answer is befor^e you lot)k at the suggest^ answers. Otherwise, you will waste 
.much timt checking wrong answers. 

Soniet^iiies the answer to an exercise is not given in the index. If you cannot 
find the answer in the index, mark the fourt^i answer space, "Not in index." 
\ ■ » 



Index ' 

Ail, polliilu)n of, 5 
-ATiii^;ils, sc? Wildlife 

Canals, ur W;iler, iirigairon 
ConNcrvatitMi, .1 

Crops, coiiCoiir plowing, 9; crop dusting, 12; crop 
rotation, 13 

Darns, sec Water 

Firewatcfti fs, vre Forest.s, rangers 

Ffnh, iKiUlu riv s, 23; water pollution killing of, 7. See 

also Wildlife 
Forests, fin N, 15; national pa#ks, 17; rangers, 19 

Shelter belts, 1 ! 

Soil, banks, 14; erosion, 8; erosion prevention, see 
Crops, C4Mitour plownig, and Shelter U'lts 

Water, ilams, 30; irrigation: eanals^ 31; sprinkler^ 32; 

polhition of, 6: p4>nds. 29; rivers' and streams, 28 
WaterpouiT, u*f Water, dams 

Wildlife, anim.tU, ?0: birds, 21; fish, 22; food for, 25; 
rcfufvs, ?6 

Wind erosion, 10; prevention of, see Shelter belts 
Young people s conservation clubs, 28 



> 



25 . Which page might tell about vacationing 
in the/ forests of a national park? 

1) 15 ^ / 3) 19 

2) 17. 4) Nol in index * 



26. Which ^ge tells how some farmers do 
not plant crops on their land but put it 
Instead in a soil "banfi:" 7 

1) 8 3) 14 

2) 9. 4) Not in index 

27. What page would tell how canals are 
us0d to irrigate crops? 

1 ) 3 3) 32 ^ 

2) 31 4). Not i| index 



28. What page vyould tell where fish are 
hatched, to be later used to rest-ock 
rivers and lakes ? 

■ I) 21 3) 23 

2 ) 22 4 ) Not in index 



29-' Which page would tell how a farmer 
rotates his crops by planning a field 
with wheat one year and clover the 
next? 

1) 9 3) 13 

2) 12 4) Nol ill index 



30 What page would tell how animals find 
food in the wild ? 

1 ) 20 ■ 3 ) 28 

2) 25 • 4) Not irr index 
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Scoring Key for 
Work Study Skills Instrument , 



I tem 


Key 




Item 




Key 




2 ' 




16 




3 




3 




17 




4 


3 

^ 4 


4 




18 




2 


• 


3 








3 


5 


3 


/ 


■ 20 




2 


6 


4 




21 




1 


7 

' a 


2 




22 




4 


1 




23 




3 


y 


J 




24 


> 


2 


10 


2 








2 


11 


2 




26 




3 


12 


2 




27 




2 


13 


1 ' 




28 


f 


3 


14 


4 




29 




3 


15 


1 




30 




2 
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School |C1ass • Pupil 
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STUDENT QUESTIONNAIRE C 



Tills is a chance for you to look at yourself and decide what your strong 
points are and what yoyr weak points, are. This is not a test; we exjiect 
everyone to nave different answers--so be sure your answers how jtpu 
think about yourself . Your answers are private; no one in school will 
see your answerl. 

I will read each item aloud and then you answer the cHJestitfn: CcKiTpared 
with other boys and girls iny age, how do I rate now? 



Example 

Enjoying n^yse'lf in 
school 



Excel- 
lent 



Very 
Good 



Good 



OK 



Not SQ 
Good 



Look at the headings above the blanks and find the one which best 
represents your answer. Indicate your rating by placing an X on the 
appropriate line. 
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1. Learning things rapidly 

2. Having new, original ideas 

. 3. Getting my school work done 

^ 4. Remembering what I've 
learned , 



Excel- Very 
lent Good Good. 



OK 



17 



^ot so 
Good 



[21] 
[22] 
[23] 
[24] 



.5. Being willing to' let others 
have their way s«i«t1mes 



[25] 



6. Solving problems in ways 
others haveriH tried 



[26] 



.1 



7. Being a successful student 



8. Thinking up answers to 
problemsi— answers no one 
else has thought of 



9. Being able to concentrate 

10. Having brains ^or college 



11. Making other people feel 
at ease 



[27] 
[28] 

M30] 
[31] 



12. Learning about new things 
even when other people 
aren't interested— study- 
ing about things- on my own 



' [32] 



o 
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27 



Excel - 
^ lent 



13. Being able to apply 
what I ' ve learned 



Very 
Good 



Good 



OK 



Not so 
Good 
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14. Seeing new ways of think- 
/ ing about things and put- 
^- ting ideas together 



[34] 



15. Spending most of n\y time 
* on rny worki not goofing off 



[35] 



16. Having brains 



[36] 



17. Being sensitive to what 
, . others are feeling 



[37] 



18. Being able to see things 
in my mind easily when 
I want to 



■{38] 



19. Being smart 



[39] 



20. Being interested in new 
things; excited about 
all there is to learn 



.1 « 



[40] 



21. Being well organized;^ 
having materials rea^y 
when needed 



22. Knowing what to do tlo 
get the right answer 
to a problem 



[41] 



[42] 



23. Being easy to get along 
with 



[43] 



24. letting iny Imagination 
go when I want to 



[44] 
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Scoring Key for 
Self Concept Questionnaire 

All items are scored as* 

Excellent ^=5 
Very Good = 4 
Good * = 3 
OK = 2 

Not So Good = 1 ' . 
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STUDENT QUESTIONNAIRE B 



Name 



Teacher 

School__ 

Date 





The purpose of this questionnaire is to find out how students feel 
about their school experiences. On the fcl,l owing- pages there are a 
number of statements aoout school. As I read each statert^nt aloud, you 
decide whether you strongly agree , agree , disagree , or strongly disagre e 
with it. Mark your answer by circling the appropriate letter(s). Make 
only one circle for each item. Try this example. ' • ' ^ 



^ i/) 

>> a; >^ 

r — ■ 

o 01 o 

%^ U i/) ^ 

-M Cn -r- -M* 

t/1 < O 




lO Start work on new things: SA A D SD 

There are no right or wrong ansj^rs. Your answers are private and 

no^one in your school will see them. Please be sure to answer every 
question as honestly as. you cain. 



1 

























&^ 










cu 














«/) 








•r- 


< 








>> 
















cn 




&. 








cn 


c: 


o 


Ml 




^\ 


















4/1 


< 
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1. My teacher is interested in the things 
I do outside of school. 



2. I like to do rny ]ioniev«)rk. 



3. Each morning I look forward to coming 
to school . 



4. When it comes to school' work, I do 
what other kids tel'l me. 



5. I have "trouble learning. 

6. I look forward to coming to social 
studies class . 

J 

7. My teacher listens to what I have to say 

8. When school work is hard, I give up. 

9. Everything I learn in. school is dull. 



10. I find, it hard to stay happy at school 
because I wish I could be somewhere else. 



11. The teacher often has to remind m 
about l^y assignments. 

12. I solve problems easily. 

f. ■ -u 

13. Pupils say that social studies class 
is fun. 

14. My teacher does not care about me. 



SA A 

SA A 

SA A 

SA A 



SA A 

SA A 

SA A 

SA A 



SA A 
SA A 

SA A 
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D SD 

D SD 

D SD 

D SD 



SA A D SD 



SA A D SD 



U SO 

D SD 

D SD 

D SD 



SA A D . SD 



D 

D 



SD 
SD 

SD 



[21] 

[22] 
[23] 

[24] 

[25] 
[26] 

[27] 
[23] 
[29] 
[30] 

[31] 

[32] 
[33] 

[34] 



32 



15^ I do my school work without being told 
more than once. 



16. I feel h^ppy If I learn something new 
in sch(K)l each day . 



17. Most school days seem like they will 
never end. 



18. I try to do my school work by rnyself . 



19. Most kids are smarter than I am. ' 



20. I feel that I get things done In social 
studies class. 



21. My teacher doesn't understand 



22. 'I often forget what the teacher tells 
us to do next. 



23. Learning new things is really fun. 

24. I don't like having to go to school. 

25. I depend on other people most of the 
time. 



25. 'I often know the answer before the rest ■ 
of the class. 



27. When I 'finish my social studies assignments, 
I feel that I've accomplished something. 



28. ^ty teacher tries to do things that the 
class enjoys. 



w 

L. 

o> 

>> 

c 
o 
I- 

■*•» 

CO 



SA 



SA 



SA 



SA 



SA 



SA 



SA 



SA 



SA 



2! 

cn 



u 

4/) 



a; 

>» 
O) 

c 
o 



SD 



SA A D SD 



SA A D SD 



SA A D SD 



SA A D SD 



D SD 



D SD 



D SD 



SA A D SD 



D ' SD 



SD 



D SD 



D SD 



D SD 



0-3 



[35] 

[36] 

[37] 

[383 
[39] 

im 

[41] 
[42] 

[43] 
[44] 
.[45] 

[46] 

[47] 

[48] 
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29. I get my work done on time. 

30. Wnerijfiiy school work is nard, I don't feel like 
doing it. 

31. I w|sh I didn't have to go to school. 

32. I sj^and iip for rights even when others don't. 

I 

33. If) I could choose what I wanted to do, social 
s^judies is the last thing I would pick. 

'I' 

34. My teacher is not very friendly with the 
children. 

* 

35. I often give up because I don't understand 
something. 

36. I do a Tot of reading outside of school. 

37. I feel good v^hen I'm at school because It's fun. 

• 38, Other students decide what I am to do in a class 
project. ^ 

39. ' I get good grades easily. 

40. Even when social studies work is hard, I like 
to try it. 

■ 41. My teacher likes some children better than others. 

42. The biggest reason for coming to school is to 
learn. 



43. I do not like to stay h«ne from school. 



44. I. find it easy to get along with n\y classmates 

45. I *ould like to spend more time in social 
studies class . 



«46. I like my teacher because he/she is understanding 
when things go" wrong. 



47, I don't care how well I do on school work. 



48. I like school because there are so many 
interesting things to do. 



49. I enjoy doing school work by nyself.* 

50. I like the kids in this class very much. 



' 51. In social studies class, time seems to pass 
very quickly. 



52. If I had a problem outside of school, I could 
go to n\y teacher fpr help. 



53. I find 'it hard to remember things, 

54. ^ould rather do almost anything else than study 

55. It would be nice if I never had to come back to 
school again after today. 



56. I am an important person to n\y classmates .^^ 



57. Pupils work hard in social studies class, but it's 
worth it. 



58. My teacher cares about the feelings of the pupils 
in his/her class. 



59-. I do not do well on tests. 

60. I'm very happy when I'm at school. 



61. My classmates like me. 

« 

62. When I complete social studies work correctly, 
I really feel good. 

63. My teacher does^'t care what happens to roe outsi<te 
of school . 

54. I find it hard to talk to classmates. 

65. Sclioo\, is exciting. 

66. I feel good about my school work. 

67. I feel left out of things in class. 

68. I don't like school because it's too much work. 



69. Often I don't understand what is going on in class. 
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Scoring Key for 
Student Attitude Questionnaire 

4 

The items in each subscale are presented below. Items marked with an 
asterisk are scored: 

strongly agree - 1 / 
f agree -.2 
disagree - 3 
strongly disagree - 4 
For all other itans, 

strongly agree - 4 

agree - 3 ' 
disagree - 2 
strongly disagree - 1 * . 



Attitude 
Toward 
Teacher 



Attitude 
Toward 
Schooling 



Attitude 
Toward 
Learning 



Attitude 
Toward 
Social 
Studies 



Independence 



Self- 
Concept 



1 


3 


2 


6 


4* 


5* 


7 


10* 


' g* 


13 


n* 


8* 


14* 


17* 


16 


20 


18 


12 - 


21* 


24* 


23 


27 


25* 


15 


28 


31* 


30* 


33* 


32 


19* 


34* 


37 


36 


40 


38* 


22* 


41* 


43 


42 


45 


49 


26 


46 


48 


47* 


51 




29 


52 


55* 


54* 


57 




35* 


58 


• 60 




62 




39 


63* 


65 
68* 


* 






- 44 
50 
53* 
56 
59* 
• 61 
64* 
66 
67* 
69* 
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lEVEL.OF IHOEPaiDENCE INTERVIEW 




8/12/74 

BAjCKGROUND ANDIeVEL of INDEPENDENCE: • . V 
Directions for Interviewer 

/*^. 

1. Fill in data ^n date, school i teacher,- and grade (if known) and teacher 
ID number. 

2. Obtain other background data by interviewing student. 

a. "Hi. What's your name?" Find name on class list and record 
name and student ID number. 

b. "How old are you?" 

c. • "When's your birthday?" (Be sure to get month and day) 

d. "How many years have you gone to this school?" (If this is their 
first year in that school, indicate 0 in Fall and 1 in May.) 
Count kindergarten. - ' ^« 

e. "Can you speak a language besitles English?" 

3. Say: "Today I'd like to talk to you about inde;^ndent. study projects. 
Do you know what an Independent study project is?" 

rf answer is "no" or "yes" with an explanation, go to #5) 
If answer is "yes" wit"h no explanation, go to #4) 

4. )"Well, tell me what you think it is." 

5. "I see. Well, let me try to explain what I niean by independent study 
project. If you were going to do an independent study project you 
wo^uld choose a subject that interests you and work out a way of find- 
ing out something about the subject. The teacher may help you in 
planning a project, but you'd do most of the work. So you'd be doing 
a project mostly by yourself." 

5. "Do you get the idea?" 

(If ansv/er is "no," go back to #5 and repeat but starting with "Well, 
let me try to explain again what I mean by ..." 

"Have you ever done a project like this for school?" Yes No 

(If yes, say:) , ' 

i 

"About how many did you do last year?" ' 

7. "Now I'm going to give you a subject and I'd like you to tell me what 
you would do to carry out a project on this subject. Suppose you 
wanted to find out vmat life was like in California about 50 years ago. 

You might have to do different types of things from the. time you 
started the project to when you finished It. Tell me what steps 
you wpuld go through from the beginning of the project to the end?" 

(If student mentions any resources, list under "Initial 
resources'! in Section B of the interview schedule). 
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Make^a check mark (Al) if the student covers (1) information gathering 
(e.g.. "I would go to the library."). (2) organizing (e.g., "I would 
^ake notes on what I read and use them to help Write a report."), or 
(3) showing what was learned (e.g., "I would make a model village" 
or "I would write a report.") 

a. If information gathering is not covered, ask "How would you start 
the project?" Make a check mark if covered (A2). 

b. If organizing is not covered, ask "What would you do after you got 
some information?" Make a check mark if covered (A2). 



c. 'If showing what was learned is not covered, ask "How would you show 
your teacher or the class what you learned?" Make a check mark 
if covered (A2). 

a. If resources have been mentioned under "information gathering," sayi 

"you've mentioned . . and._^ . What else could 

you use to get information and do the project?"^ Record responses 
(after probe). 

b. If some resources have not been mentioned under "A. - Steps," 
say "What could you use to get information and do the project?" 
Record responses (Bl). After student has mentioned one or more 
resources, say "Can you think of anything else to use to get 
Information?" Record these responses (B2). 

Ask "How long do you think it would take you to do this project?" 

Mark student's response (CI). 

If an estlRtate has been made, say: "Why do you thinlj it would 
take about ('time e stimated) ?" Score response {C2). A deadline 
Is justified if it is based on prior experience or relates two or 
more steps of the project (e.g., "It took me that long on another 
project," or "I'll need a week to get the informatiori and a week 
to write it up.") 

"If you were going to do your own Independent stuc^y project, what 
would you like to study." Score the response "general" if there are no 
qualifiers (e.a., "Cats" or "math"), and specific if there is at least 
one qualifier (e.g., "how cars run," or " large-mouth bass." 

If the initial response is general, say is a somewhat general 

topic. Is there something particular or specific about that 

you woul,d like to study?" If the student has narrowed the scope from 
the initial response (e.g., "Animals" followed by "dogs" in response 
to probe) then check "specific" under "response to probe." Noti,ce 
that "dogs" would be marked "general" if an initial respohse. 

Thank the student and send for the next. 
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LEVEL OF INDEPENDENCE 
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[333 
[35-35] 
[38-39] 
[41-42] 
[44] 
[46] 
[48] 
[50-51] 



■J 



evil A 
[53] 



ieveJ 
[55] 



Interviewer ^ j f^ 

Da te / / 

mo/ith day year 

2k~:'S 27-28 30- 



School 



3 1 



Teacher_ 

r 

Nan£ 



1 



Sex IF 2M 
Birthday 

Date 

Age 



. 2 
F 



3 

Mr 



4 

Ap 



My 



Grade 4 5 6 ■ 
Years -at this schooV 0 1 

Language ijesldes English? 

Nufflbfr of projects last year 

A. Steps 

! information 
Organizfng 
Show Learning 

B. Resources 
1. initial 



i Resources 



Leve 
59] 



C' Deadline 

1 . Hovi long? 



Don't know 



6 

Jn 



7 
Jy 



2. After 
Protse 



2. ;\fter 
Probe" 



6 
Ag 



9 
S 



10 
0 



{Information 
Organizing 
Show Learning 



vague 



estimate made 



n 

N 



12 
0 



eve I D 
[61] 



D. 



[63] 
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2- Why (time est.) Don't know vague partly justified justified 
Top1co(uwn project) , * 

1. Initial: Don't know general specific 

• 2. After probe: Don't knpw general specific 

# ' ■ ,t 



Scoring the Levels of itiepemJence 

Rules for the initial recording of student responses are described 
in the directions for interviewers. Based on these, categorizations, 
numerical scores are.assigned as follows (basically a /(guided stud[y)^ 
2 (cooperative planning). 3 (individual pursuit) scale): Let (X. Y) 
represent the number of check marks in (X) and Ag (Y). (3,0) or (2,1) 
v-eceives a score of 3. (2,0). (1.1). (I^) or (0.3) receives a score of 
2. (1,0). (0.1). (0.0) or' (0.2) receives a score of 1 . E.g^, if the 
student covers "getting information" in Al and "organizing" and "demon- 
strating learning" in A2. then the situation ts (1,2) and his/her score 
is 2. 

, Using similar notation for fart B, (> 2. x) is assigned a score of 3. 
(1. z. 1) receives'^a 2 and (1,0). (0.1) or (0.0) receive a score of 1. 
where the numbers represent categories of resources, X n^ans any number. 
> stands for grea,ter t^n or e<fual . p:yg.. if the student has nffintioned' 
library books In Bl and the musewri^in 02. the situation is (1,1) and then 
the, score is 2. 

Deadlines 

A score of -3 is assigned if ."Estimate made and "deadline justified" 
are checked. A score of 2 is assigned if "Estimate made" and "partially 
justified" are checked. All others receiyfe a 1. 

Topic ' • ■ * 

Let X = response to initial question, Y = response to probe and (X,Y) 
the sequence of responses. Then (Specific, ), is s,cored 3; (general, 



specific) or (don't know, specific) is scored 2; and (Don't know, don 
know), (general, don't know), or (general* general) Is scored 1. 
, The overall score is the sum of the four scores. 

I 




PRODUCT EVAlMAtlOiil 



. ■ I* 



_ — 



I:* 



Ppr a (ttscussfoii of the produ&t' evmlulttf on proci&Etures, 
pt^se refer to Vol ub» I,, Chapter 4. , - • 



- • 



V 



■A 
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mi POINT RATING SCALE FORM 
GLOBAL QUALITY 



I- F-1 



Prodtict # 



V 2 J , 4 5 6 7 / 8 § Jud^e 



GLOBAL QUALITY 



Product # 



1 2 3 4 5 6 7 8 9 Judge 



Product # 



GLOBAL QUALITY 



1 2 3 4 - 5 *6 7 8 9 Judge 



GLOBAL QUALITY 



Producia # 



1 2 3 4 5 6 5^ 8 9 Judge 



GLOBAL QUALITY 



Product # 



1 2 3 4 5 6 7 8 9 Judge 



MODIFIED PAIR COMPARISON FORM 



GLOBAL QUALITY 



Product # 



□ □ □ 



Judge 



Standard Broducts 



Product # 



□ □□ 



Judge 



standard Products 



Product # 



Judge 



Standard Products ^ 



Product # 



Judge 
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Educational 
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Levels 

3-4 



'«^1966. Science HeMaroh Amooiatec, Inc., 
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rights raeerved. 



Short Test of Educational Ability 
Levels 3 and 4 



These tests will measure how well you can 
work certain kinds of problems. Try to answer 
every question. There should be enough time 
for you to work all of them. 

To answer a question, make an X in the box 
containing the letter of the correct response. 
If you wish to -change an answer, draw a circle 
arouij ^ the' box you have already marked, Jike 
this ffXjjt and then mark the correct ans\yer 
EH) NOT erase- 

l4?vel 3 contains the Verbal Meaning and the 
Arithmetic Reasoning Tests. Level 4 contains 
o«ly part of the Verbal Meaning Test, the entire 
Arithmetic fcasioning T^t, and the Number 
Series Test. Look at the words at the bottom of 
eaeh page of your test booklet; they will tell you 
whether to stop or go on. 



Verbal Meaning Test Directions 

This is a test to see how well you know words. 
You will have to choose the Word that most 
nearly means the snme as the first word in the 
row. ^ . 

EXAMPLE: BIG S fair O down 

large sour 

Lariie, answer B, means the same as BIG- Note 
how it has been marked: • 



.9 



3 



Verbal Meanins Yvsi U«l 3 begins here. 

■• \ 

I Sil.KCl 

INllHI 

i I.CH/VnON 

4 PHOPKK 

:"». sava(;f; . , . : 

<i HKI.IF.F . 

7. INC'RF.ASF. 

8. INDfCATK . , 

M. PACK 

10. OHl(;iNAI 

Level 3 GO ON 



[A] quit 


[Q paint 




|B| i n«M)4it' 


Ill hit 


» ..... _. 


[A] happy 


[C] whoh' 




IPJ early 


rsn 

[PI new 






[f] hatchet 




LOj iiuwt.1 








y fCl blind 




B] alive 


/ [E false 




' [B wild 


[ d coi)i 





[il cabinet 
d] help 



11 stir 



[A] show 
[1] spread 

[B barrel 
[f] step 

01] arst" 



[1] thick_ 

[i] handle 

5] ^ariTi 

S liurt 

[E grtjw 

00 erase 
[S^sew 

1 

d 



name 
poison 



sorry 



Leyel 4 begins here. 

II HFMFDY 



12. ABBRF.VIATK 



13 MUMHLF 



li (OURTKOUS 



l.'-j, NARRAIK 



Hi. PF.HIL 



17 I I.I MKN IARY 



18 I'FHISH 



1'). PHOHIBIT. 



[S] passenger 


C 


medicine 


m delivery 




music 


[i] write 


r^l shorten 


1 spell 


m 


omit 


A hungry 


[5] Ftiodest 


[Bj crippled 


[0] 


ugly 


[A] regal 


m 


lawful 


[E p<ilite 




obedient 


S] hate 


t 


thank 


[B] decorate 


m 


tell 


[/Q danger 




table 


[i] dinner 


[E 


fountain 


[Aj l)asic 


Lc] 


required. 


[i] seasonal 


[E 


eloudy 


[A] rescue 




die 


[f] sin 


m 


thirst 


IjS) print 


m 


start 


if] s«'P 


m 


pateh 
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so ON TO THE NEXT PICE. 



Verbal Meaning Test (tontinued) 



20. 


MOLEST 




ID help 






[S ridv 


[0] cHmh 


21. 


BHAVK 




QE] strong 






DS bold 


[§} military 


22. 


CKRKMONIAL 


[S formal 


[S native "^-^ 






BB artificial 


{§} unchanging _ 


23. 


DISTRESS 


[a], wife 


fCl misery 






Oi] emphasis 


[0] 4^stanve . 


24. 


SCHEME 


S stage 


[I] publish 






m plot 


III lie 


25. 


ADDITIONAL 


[B complete • 


O numerical 






* DS extra 


[S] arithmetic 


26. 


ERROR 




IC] shot 






01} horror 


(Dj blunder 


27. 


ERA 




IB history 






[B] bronze 


pSn period 


28. 


SOLITARY 


IB young 


E] lt>ne 






SI loose 


El dark 


29, 


MEDDLE........... 




rSI copper ^ 






[|] award 


[S gossip 


30. 


. CONVENIENT 


[Xj assembled 


[C] religious 






[U mobile^ ^ 


[D] handy ^ 


31. 


HOSTILE 


[A] native 


— f- — 

J] competitive 






[ff] unfriendly 


15] shooting 


32. 


SOLEMN 


[B tearful 


J] serious 






[|] painful 


53. unyielding 


33 


UTMOST 


m almost 


51 powerful 






[B extreme 


5] choice 


34. 


VERDICT 


[B judgment 


a guilt 






[£ trial m jury 


35. 


CEASE 


[B prohibit 


U forget 


• 




[U iX)stpone 


1] stop - 


36. 


MISERABLE 


[B dangerous 


S lonely 






OS rainy 


D] wretched 


37. 


PELT 


[B seal 


B scarf 






d] animal 


B hide 


38. 


HEGULATEv 


[B heat 


B obey 






, [|] imprison 


B control 


39. 


TUTOR. ' . 




uttread 






d] examine 




40. 


MINGLE 




C mix 






E "Pset 


B pour 



■1 



Scoring Key for 

Short Test of Educational Ability 
Verbal Meaning* 



Ijtein 








Iteffl 


Ke^ 


*1 


B 






21 


B 


2 


C ' 


e 




22 


A 


3 








23 


C 


4 


A 






24 


B 


5 


A 


a 




25 




6 
7 


■ B 
D 


c 




26 
27 


D 
D 


8 


A 






28 


C 


9 


B 






29 


A 


10 


B 






30 


D 


11 


t 






31* 

f 


B 


12 


C 






32 


C 


13 


c 






33 


B 


14 


B ^ 






34 


A • 


15 


D 






35 


D 


16 


A 
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STUDENT INTERVIEW 

(Record observer code; school and class nuinbers) 
WOULk) YOU TELL ME YOUR NAME PLEASE? (Record) 
ANU WHAT GRAi)E ARE YOU IN? (Record) 
(Record the date) 

(Record the time) . 
MY imE IS - . . I'M STUDYING HOW STUDENTS 

GO ABOUT LEARNING SOCIAL STUDIES IN SCHOOL AND I WOULD LIKE TO ASK YOU AND 
SOME OF YOUR CbASSMATES A FEW QUESTIONS ABOUT YOUR SOCIAL STUDIES CLASS. 
DO YOU KNOW l^T I MEAN BY THE TERM SOCIAL STUDIES OR SOCIAL SCIENCE? (If 
no. response after three or four seconds continue). CAN YOU GIVE AN EXAMPLE 
OF WHAT MIGHT- BE STUDIEp IN SOCIAL STUDIES OR SOCIAL SCIENCE CLASS? (Record 
yei if student mentions an aspect of history, geography, ecology, study of 
other ciiltures_,^goverrenent, economics, sociology, psychology, antt^ropology. 
Otherwise record no. In. any case give the following definition of social 
studies). THE TERM SOCIAL STUDIES OR SOCIAL SCIENCE REFERS TO THE STUDY 
OF HAN'S RELATIONSHIPS TO HIS HUMAN AND PHYSICAL ENVIRONMENT. IT USUALLY 
INVOLVES THE STUDY OF PEOPLE AND THEIR CULTURES. IfOR EXAMPLE, LEARNING 
ABOUT THE PEOPLE OF THE JUNITED STATES, OR MEXICO, £)R JAPAN AND THEIR 
COUNTRIES WOULD BE CONSIDERED A PART OF SOCIAL STUDIES. HAVE YOU STUDIED 
SOMETHING LIKE THAT IN SCHOOL? (Probe until you get something in the area 
of social studies). . 

IS THEf^E A SPECIAL TIME DURING THE SCHOOL W WHEN YOU WORK ON SOMETHING " 
IN THE AREA OF SOCIAL SCIENCE OR SOCIAL STUDIED? (Record) 
WHAT A|iE YOU LEARNING ABOUT IN SOCIAL STUDIES CLASS RIGHT NOW? (Record 
general category. Probe once then write in specific topic.) 



IN STUDYING ABOUT (specific topic) WHAT JS IT-THAT YOU ARE TRYING TO ~ 
FIND OUT? (Probe up to two times to ^^ee if student can give learning 
objective. Can the student state what 'it is that he will be at)1e to 
do when the ,1 earning experience is over. Evidence of this may have 
occurred earlier in the sequence. Record) 

IIAVE Ybu AND YOUR TEACHER EVER GOHEN TOGETHER AND TALKED ABOUT HIS 
i^WRK? (If yes, probe to be sure student discussed prob1eW,with 
teacher on a 1-1 basis. Record) ^ - 7 
WHEN YOU HAVE BEEN w5rKING ON (repeat general topic), WHAT RESOURCES 
OR MATERIALS HA\/£^fOU USED? (-Record, probe once, check ^11 categories 
mentioned and list others.") 

DID YOU" CHOOSE TO *S-TUDY ABOUT (repeat; topic)? HOW, DID YOU 'ARRIVE AT- 
(topic are^) AS AN AREA TO STUDY? (Record) . 

IS THERE A SET TIME WAEN' YOU ARE SJJPPOSED TO FiNl'sH THIS WORK (Record. 
If yes, ask when. Record) ;. ; ■ ^ 

HOW WILL YOU SHOW WHAT YOU HAVt ^EARNED ABOUT (repeat learning ' . 
objective^on general topic?) (Probe ia see if student is working ' 
on a concrete product. Record) * 
(Thank student and record time interview ended.) 
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. STUDENT INTERVIEW f 
Coding Instructions 



Tne'fol lowing paragraphs provide definitions and ground rules for the 
coding of the lis Interview Form. 

1. The two d^glT. school code is placed in the bOH marked "school" at the 
top right of- the Interview Form. /Similarly the identification number ' 
of tlie class to which the subject belongs is placed in the appropriate' 
box. ^ach interviewer will have a two-digit code number and this number 
is recorded on. the Interview Form in the box provided.. • - 

2. The student's name^ i's prirfted on the Form. Qe sure that the spelling is 
correct'and that -both first and last names a^e spelled out., Subsequently 
the student identification tiumber will be recorded at the top' of the form. 

3. The. students'.gra0e .level is recorded by circling either a "4," "5" or "6." 
If the student is in an ungraded clasfiroom or gives a response Other than 
4, 5 or 6, the interviewer will circle 7. 

4. The date is recorded in the* boxes provided. The complete date i$ to be • 
coded (month, day, and* year). ' . 

5. The time-at this point in the interview is recorded in hyurs andminutes- 
in 'the boxes provided. 

6. In item six, the interviewer records whether or not the student comprehends 
the terro..40c1al studies or social science^. If the student responds yes to 
the first question and can given an example of a topic in social studies/ 
science, then the ijiterviewer circles "1" (yes). Otherwise the inter- 
viewer circles "0" (no). In any case the interviewer then repeats the 

^ definition to the student. 

7. If the student can state a class tirre when social studies/science is 
taught, circle "1" (yes) if not circle "0" (no). 
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The objective in this item is to identify the social studies/sTcience 
topic being studied By the student currently. If the student response 
is limited to one word or a phrase (e.g., Mexico, engines, horses) t)ien 
record the word or phrase as a general topic. Use one probe to elicit 
a niot-e specific statement of the topic. Record the specific topic in 
terms of the modifications used (e.g..^ the climate of Mexico, steam 
engines, the life cycle of a horse and how horses have helped man). The 
specific topic will be used in the statement of subsequent questions ■ 
during the Interview. If the Student states only a general topic then 
use this general topic in subsequent questions. 

The objective of t-his item is to record whether or not the student can 
state a current learning objective. Sometimes this wHl be obvious from 
the , student' s statement of a specific topic f A "1" (yes) Is recorded 
when the student" states what is to be learned. (Example: to state the 
major source of income for* eacTi South American*country; to list six 

« 

duties of the President of the United States; to identify the geograpJiical 
features of California) ' t , 

If the student reports having discussed^the objective on a one t;o one 
basis- with the teacher, circle "1." otherwise circle "0." 
Circle as many numbers corresponding to categories of materials as the 
student mentions. List the particular resources when 9 (other) is 
circled. The categories of materials are: (1) standard references 
(dictionaries, atlases, encyclopedias, etc.); (2) printed (bound) (Tn^^- 
eludes all textbooks, workbooks and all^ther soft and hard cover books); 
(3) printed (unbound) (includes all other printed materials, pamphlets, 
magazines, newspapers, ditto sheets, etc.); (4) audio visual items 
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(slides, films, records, radio, television, tape recorders, etc.); (5)^ 
instruction materials (includes handtools, posterboajd, plastlcene, 
etc. used in constructing objects in, the classroom); (6) home made 
materials (includes any home made object used during instruction); (7) 
natural objects (includes all rocks, animals, plants and other specimens 
which occur in nature); (8) people (includes parents, ' teacher, inter- 
views with specialists, e.g., doctors); (9) others (includes anything ' 

*' • . ■ 1 # 

which cannot be categorized in the firsteight categories). 

12. If the student has had no choice in the selection of the learning 
objective (or topic) circle "1"; if the student chooses from alternatives 
presented by the teacher, circle "2"; if the student suggested the 
objective (or topic) circle "3." 

13. Circle "1" if the Student can state a deadline (record the deadline) 
otherwise circle "0." * 

14. Circle "1" if the student is working t)n an end product (report, class ' 
presentation, model, etc. ), .other cfrcle "0," 

15. Complete the interview by thanking the student and recording the time 
(in hours and minutes) . 
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STUUtWT INTERVIEW RECORDING fORH 



School 



Class 



.Pupil 



[ 




8 



Grac!. 



4. thmth 



4 5 6 7(other) 
Day 



Year 



Tii'.e started 



6. Social studies definition 
7^5 Social studios class time 

8. Topic classification. General 

ft 

Sp'^cific ' 



0 

0 



■ 9. It'irning objective 

10. Discuss topic v\fith teacher (1-T) 

11. Resources: 1. Standard rof, 

2. Printed (Bound) 

3. Printed (Unbound) 

4. /VV items ■ 

5. Const, mat. 



0 
0 

6. Home made mat. ' 
/.Natural objects 
©.People 
9. Others 



1'^ 
13 
1/i. 
15. 



Sf.u'J"nL influence on topjc 



Tnd product 
Tir-'. finishp''! 



2 
0 

0 



3 
1 

1 
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as 



2 0 



10 11 12 

[[21-22] 



C23] 
[24-29] 

[30-33] 

[34] 
[35] . 
[36-37]* 

[38] 
[39] 
[40-50] 



•^1 



[51] 
[52] 
[53] 
[54-57] 
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Classroom Observation 

The following paragraphs describe the items to be coded on the ILS 
Observation Form. 

(1) The name of the teacher whose class is being observed is to be printed 
on the line provided. The identification number for the class and 
for the school are coded in the boxes provided. 

{2) .The date is recorded bynoting the month, day and year on which the^ 
observation takes place. 

(3) The T>bserver records his id^ntificatioh number in the place provided. 

(4) The starting time and finishing time for ^he^^servation period are 
recorded 1^ hours and minutes. The elapsed time is recorded in minutes. 

(5) The total number of students irt the elassroom during the observation 
period is recorded in the box provided. . ' . 

(6) The number of adults engaging in an instructional task with ohe or^more 
of «the students in class during the observation period is recorded. 

(7) A rating reflecting the amount of student work present (SWP) In the' 
classroom, is to be made on a five point scale. The scale points .are 
defined as follows: . 

1. No student products present ^ 

2. Two exaftiples of student work present 

3. Four examples of student work present 

4. Six examples of student worTc present , 

5. Eight or more examples of student work presents 

(8) The physical arrangement (PA) of the classroom 1s rated on the following 
five point scale: 

1. Furniture in audience form (1 focal point) 

2. Seventv-five percent of the furniture in audience form (2 focal 
points) 

3. Fifty percent of the furniture in audience form (two or more 
focal points) 
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4 

4. Face to face groups or other orderly pattern (three or more focal 
points) 

5. Furniture has no apparent pattern. 

(9) (10) (11) Three high influence ratings on the perception of the teacher 
class interactions are to be recorded. - \ ' ' - . 

influence of students (SI) in determining the nature and direction of 
learning will be coded. Low ratings on this scale correspond to situations 
where students carry out tasks presented by the teacher with materials 
specified by the teacher. Higb rating corresponds to situations when 
students pursue 'tasks of their own devising. Situations where students 
choose from alternatives presented by the teacher represent the middle 
ground on this scalq. 

TasK Orientation (TO) of the classroom group will be rated. Low ratings 
are associated with evasive,' disorganized behaviors or where the lesson 
Is easily subverted or slow to get going. High ratings correspond to 
glasses thdt are .businesslike with very little "off task" behavior. 
Group interaction will be rated on warmth (W). Low ratings correspond to 

« 

situations wifh a high frequency of^ disapproval , criticism, and sacrasm 
while high ratings reflect a high frequency of approval behaviors and 
acceptance &f the ideas of others. 

(12) Notes. Space is provided for op'en ended comments on the conditions 
existing during the observation period. Of special Interest are events 

0- 

which might have radically affected the behaviors of teachers and 
students (e.g., fire drill, unexpected visitors, etc.). 

(13) The number of activity groups (NAG) operating in the classroom is 
recorded. All students engageCTn the same activity constitute an 
activity group. 
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(14) l*toyen^nt (M) is recorded by noting the number of persons who are walking 

A 

at a given point in time. The observer counts those persons who are "in 
transit" and circles t-he number on the finfhJfor 9 or more circle 9). 
^15) The clasj-oom noise level (N) is rated on.aU'ive point scalft. 

1. One person speaking at a time, othefwise/quiet room. -j 

2. Two or three persons speaking at the sam4 time » otherwise 
quiet rocHn. j • 

3. General hum of activity, or several pec/ons talking at the 

same time. ^ . 

4. Noise moderately" distracttng, some shouting, it would be 
difficult to get a particular student's attention. 

■ 5. A lot of shouting, very distracting. 

(16) The number of students engaged directly by the teacher is recorded-. If 
the teacher is not engaged with any student, then record "0." Record 
the number of students who are 'intended to receive a particular teacher 
cotiinunication.r, / 

(17) Teacher activity is coded intone of six categortes. ' ^ 

1. Other— any teacher activity not catfigorizabl^ in the other five 
categories. * 

(Note--categories <are listed in the order in which they appear 
on the Its Observation Form. U is convenient to have similar 
categoHes for teachers and students numbered the same way. For 
example, the category -"other" h numbered ''1" In bothr activity 
lists.). 

2. tonsultation (l*'l)--One to one consultation or discussion with 
a student. 

r 

3. Discussion/Tecture--any verbal interaction with students which 
is not one to one consulting. ? 

4. Working alone--teacher time spent on tasks which do not involve 
any students directly (marking papers, preparing materials, etc.). 

5. Monitoring students--oyerseeing student activity, being available 

but not engaged with any student. Listening to student presentations. 

6. Materials/directions— distributing materials or giving directions 
to students. 

J 
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(18) The materials beihg used by the teacher are coded by circling a maximum' • 
of five of the following categories: (1) standard references (diction- 
aries, atlases, encyclopedias, etc.); (2) printed Abound) {includes all 
textbooks, workbooks and all other soft and hard, cover books); (3) printed 
(unbound) (includes all other printed material, pamphlets, magazines, 
newspapers, ditto sheets, etc'.); (4) audio visual items (slides, films, 

t 

records, radio, television, tape recorders, etc*); (5) construction 
materials (includes handtools, posterboard, plasticene, etc., used In 
constructing objects in the classroom); (6) home made materials (includes 
any home made object use^^ during instruction); (7) natural objects (in-- 
eludes all rocks, animals, plants and other speciments which occur in 
nature); (8) others (includes anything wh'ich cannot be categorized in 
the first seven cateqories). ^ . " 

(19) The three target student nat^s are to be printed on the appropriate 
lines. For "identific'atl'on of the students, two <:haracteri sties of efach 
student should be noted imn^diately under each student's name- Tliis 
information can be obtained from the teacher. The identification 

. numbers of the students are to be "filled in immediately below the names 
and identification characteristics. ■ ^ -■' 

(20) Student activities : are coded by circling a number corresponding to one 
of the following categories: 

(0) Non task related activity—This- category represents student behaviors 
which apparently do not relate -to the task at hand. For example, 
this category would be used if the student was engaged in a dis~ 
cussion which was not directly relevant to social studies objectives,^ 
was disrupting other students work, or was simply goofing off. 
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^ This category, in contrast to the others, requires considerable 
judgment on the part of the observer. The key is to judge whether 
or not the student is directly engaged in or attending to an 
activity that is relevant A the social studies curriculum. 

(1) Other— any student activity not categorizable in the otHer seven 
categories. 

(2) Consult T (1-1 )--consultation with the teacher or an individual 

# 

basis. ^ , » , 

(3) Watch/listen T--watching or listen*jng to" the teacher. 

(4) Watch/listen o£her--watching or listening to something other than 
the teacher, for example, slides, film strips, and movies. ' ' ^ 

(5) Construction activity--construction activity includes all activities 

9 

directly related to the construction of a model or poster or other 
student product (except paper and pencil products). 

(6) Reading - 

* (7) Seatwork (P&P.) --paper and pencil seatwork (e.g., corapletfng 
. - exercises in workbook). 

(21) Number of students engaged in the same activity —'Record the number of 
students engaged in the same activity as the target student. 

(22) Direct control of the teacher -- If the student is engaged in a teacher 
led activity then record "1." If the student is working -independently 
of the teacher, then record "0." If the student's activity has been 
categorized as non task related then this item is left blank. ^ 

(23) Student materials are coded by circling a maximum of five numbers 
corresponding to the^categories described earlier (see 18). 
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N 1 2 3 4 5 [31-34] 
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Materials 



Standard Ref. 
■Printed (bound). 
Printed (unbound) 
A/V equipment 
tonst. Mat. 
Home made mat. 
Natural objects 

Other 



1 
2 
3 
4 
5 
6 
7 

8 



No. S's Same Act. 



Direct Control T 
(No = 0 Yes = 1) 



[48] 



[57-58] 
[59] 



[68-69J 



[70] 



Materials 



Standard Ref. 
Printed (bound) 
^^HlTted (unbound) 
A/V equipment 
Const. Mat. 
Home made mat. 
Natural objects 

Other 



1 
2 
3 
4 
5 
6 
7 
8 

[49-53] 



1 
2 
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4 . 

5 
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I 7 
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[60-64] 
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SOCIAL CLIMATE QUESTIONNAIRE 
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STUDEf^T QUESTIONNATRE D 



Name 



Teachejr_ 
Schpol_ 
Date 



. J 



, "The purpose of t^is questionnaire Is to find out what your'soclal 
studies class Is like. Your task Is ^o think about each of the state- 

> * 

ments on the following pages and decide how well. It descr1i5es your class 
As I read each "Statement aloud, yon decide whether ypu strongly agree , 
agree , disagree, -or strongly disagree with It. Ma rk^our answer* by . 
circling- the appropriate letter (s).. Make only one cincle for each Item. 
Try this example.' ' • . . 
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SA . 


• A 




SD 



I llkj to start work ort new tqplcs in 
socUl studies class. 

■ ■ , • 

There are no" right or wrStig answers. Your answers are private 

and no one in your, school will see them. Please be sure to answer 

eve^y question as- honestly as you can, , 

- ' . / ■» ■ 
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1, 
2. 

3. 
4. 



Pupils In iny socl*! studies class are encouraged 
to work on different kinds of activities. 



I don't know the rea soft' for "most of Xhe things we 
do Tn social studies class. ^ 



The work in social studies class^ 1$ hard tp do. 



I am often confused about what to do in social- 
studies class. 



The books and n^erials I need for social studies 
are easy to find. 



SA A D- SD [21] 

SA A D SD. [^2] 

SA A D SD- [23] 

SA A D SD [24] 

. J 

SA A D SD/ [25] 



6. In my social studies class, we 'all work at the 
same speed. 



7. Most pupils can do their work in social studies 
without help. 



SA Av^.Dj 



SD 



SA A D . SD 



[26-] 



[27] 



8. v^^g^r pupils in iny class\are doing different 
social studies activities than- ^ am. ^. 



SA A D SD 



[28] 



9./ In social studies class, I can\work at the 
speed I choose. 



SA A 0 SD 



[29] 



1|). Most pupils have a clear Idea about what 
we are doing in social studies cla'ss. 



SA A D SD 



[30] 



11. In social studies class, several different 
activities are going on at the same time. 



SA A D SD 



[31] 



12. I cover the same amount of work as everyone 
*^ else in this class. 



SA A D SD 



[32] 
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13. Only the smart j^nplls can do the work in social 
studies class. 



14. In my social studies class, most pupils work on 
the saii» thing at the same tiiT«. 



15. Some pupils are expected to do more work irt 
social studies than others. 

16. In social studies class, the pupils usually 
know how to do their projects and assignments. 



in 



SA A D SD [33] 



SA A D SD [34] 



SA A D SD A [35] 



SA A D SD [36] 



V 



17. It Is hard to find the things I need to do my 
' assignments In social studies. 



18. 



In this class, sane pupils use different books 
and materials than other pupils. 



19. I know what I will be doing next In social studlas. 



SA A D SD [37] 
SA A D SD t38] 

s I 
P I 

SA' a D SD [39] 



20. Some pupils in this class have longer soda! 
studies assignments thaniother pupils. 



SA A D SD [40] 



2>. Pupils In our social studies class often find 
the work very difficult. 



SA A D SD [41] 



22. We never know what we will be doing In social 
studies from one day to the next. 



SA A D SD- [42] , 



23. Pupils who have trouble with social studies 
can get extra help. 



SA A D SD i [43] 



24. Pupils are divided into several groups to do 
social studies. 



SA A D SD [44] 
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25. Most pupils In our class say that social studies 
is easy. 
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[45] 



26. Most of the pupils in my class know how to do 
their work. 



SA A D SD 



[46] 



27. In social studies class, some pupils are going 
through the work faster than others. 



SA A 0 SD 



C47] 



28. Over the school year, different pupils cover 
different amounts of work in social studies. 



SA A D ' SD 



[48] 



29. There is very little confusion about what to 
do in social studies class. 



SA A D SD 



[49] 



' 30. 



31. 



I find it hard to understand the work in 
social studies clas^ 

The class -members k^iow exactly what they have 
to get finished in social studies class. 



32. Pupils often compete with one another. ' 



SA A D SO [50] 

SA A D SD [51] 
,SA A D' SD [52] 



33. Even though pupils* a^e Interested in different 
things in social studies, we all work on the 
very same activities. 



SA A D SD 



[53] 



34. Our social studies class ,is .set up so that some 

pupils can go fast, while others can go more slowly. SA A D SD [54] 



35. 



36. 



No matter what we study in social studies class, 
we always do it the same way. ' 



I do more work in social studies than in most 
other subjects. 



SA A D SD [55] 



SA A D SD [56] 
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37. We know what to do In social studies, 



38. There are often a lot of questions about how 
to do our social studies work. 



39. The pupils In this class each have a copy of 
the sante social studies textbook. 



40. There are new and 1nterest1n9 things to look 
at In this room. 



41. When there is social studies homework to do, 
each pupil in the class Is given the same 
assignment. 



42. Most pupils are slow to "catch -on" to tte 

work In social studies class. . « 



43. Most things I do In social studies do not 

have a purpose. * 
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SA A D SO 



SA A 0 SD 



SA A D SO 



SA A D SD 



SA A D SD 



SA A D SD 



SA A D SD 



III-C 



[57] 



[58] 



[59] 



E60] 



[61] 



[62] 



[63] 



IIl-C-6 
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Scoring Key For 
Social Climate Questionnaire 



The items in each subscale are presented below. Items marked with 
dn asterisk are scored: 

strongly agree - 1 ^ 

agree - 2 

diseigree - 3 

strongly disagree - 4 



For all other items 



strongly agree - 4 

agree - 3 

disagree - 3 

strongly disagree - 1 



Ui y_e_rs.i_ty^ 


Clarity 


Difficulty 


Pace 


^ ^Miscellaneous 


1 


2* 


3 


6* 


5 


8 


4* 


7* 


9 ■ 


17* 


11 


10 


13 


12* 


32* 


14* 


19 


16* 


15 


40 


18 


22* 


21 


20 






29 


25* 


23 




^3* 


31' 


26* 


27 




3b* 


37 


30 


28 




39* 


38* 


36 


34 




41* 


• 43* ' 


42 
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TEACHER BACKGROUND QUESTIONNAIRE/ 
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ni^CHLii BACKiiKOUWJ QUESTIOi^iWIRE 



School Teaciier I -L S 
pC-]-[p[p-IT][piP 



IV-A- 



\ 



Teacher Questionnaire C 



Nanie_ 



Grade 



School 



Dote 



The purpose of this qju^stionnaire is to collect descript,ive infor- 

/' " ■ 

mation on (1) teacher ba^lcground ^nd (2) social studies curricula. 

Please answer each item by circling the appropriate category. 

The information given will be held in strict confidence. 
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Teacher Background Questionnaire (Continued) 



1 . Age 



IV-A-2 



Ai. Less than 25 

Bl 25-34 

C. 35-44 

D. 45-54 

E. 55 or over 



[21] 



Sex: 



A. Female 

B. Male 



[22] 



University degrees (indicate 
highest degree obtained): 



Total number of years 
teachin^experience : 



A. None 

B. Bachelor's 

C. Master's 

D. Other (please specify) 



[23] 



A. 2 or less 

B. 3-4 

C. 5-6 

D. 7-8 

E. 9 or more 



[24] 



Number of years teaching 
experience with children 
aged 9-12: , 



A. 
B. 
C. 
D. 
E. 



2 or less 
3-1 
5-6 
7-8 

9 or more 



[25] 



6. Number of years in present school: 



Number of different sclsools 
taught in (•including' \ 
present school ) : 



A. 
B. 
C. 
D. 



A. 
B. 
C. 
D. 

E. 



1 or less 

2 

3 

4 



E. 5 or more 



1 
2 
3 
4 

5 or nK)re 



[26] 



[27] 



Teacher Background Questionnaire (Continued) 



^ IV-A-3 



8. Do you have teacher aides in 

youi clu^jsrooin? 



A. Yes 

B. No 



[28] 



If you have teacher aides in your 
classroom, circle as many of the 
followincj categories as are 
appropri j-te . 



A. Parent? 

B. High school or 
other students 

C. Student teachers 
0. Paraprofessionals 
E. Other (pleas! 

specify 



[29] 
[30] 

[31 
[32' 

[33: 



10 



How many hours per week on the 
average are you assisted by aides? 



A. 
B. 
C. 
D. 
E. 



None 

1-3 hours \ 

4-6 hours^ 

7-10 hours 

More than 10 hours 



[34] 



11. How many hours per week on the 
average are you assisted by 
teacher aides during social 
studies instruction? 



A. None 

B. 1 hour 

C. 2 hours 

D. 3 hours 

E. 4 or more hours 



[35] 
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TedchAjr Background Questionnaire (Continued) 



IV-A-4 



The following questions concern the curriculum being used in social 
studies in your classroom. 



12. 



Do the students in your classroom all 
use copies of standard social studies 
textbooks? 

If yes, please specify title(s) 



A. Yes 

B. No 



13, 



14 



15 



Are- you a participant in the 

Man: A Cours.e Of Study (MACOS) 'program? 

On the average, how many hours per . 
week do you spend in social studies 
instruction? 



How did you arrive at the learning 
objectives used in your social studies 
instruction? (Mark as many as are 
'appropriate.) 



A. Yes 

B. No 



A. None 

B. 1-2 hours • 

C. 3-4 hours 

D. 5-6 hours 

E. 7 or mre hours 



A. 


Textbooks 


[39] 


B. 


L.A. School District 


[401 


C. 


Students 


[41] 


D. 


Generated my own 


[42] 


E. 


Other (Specify) 


[43] 
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^0. 



School 



Teacher 



as 



DIMENSIONS OF SCHOOLING QUESTIONNAIRE 

Name ^ • 

GradeCs) - 

School 



1 




'1° 


3 



Date 



Month 





1 


2 


4 


5 


1 


Oay 






Year 


7* 


5 



10 11 12 



[14^19] 



The purpose of this questionnaire is to obtain a 
description of your class* on a variety of dimensions. 
PLEASE RESPOND TO THE ITEHS IN TERMS OF- WHAT ACTUALLY 
HAPPENS IN YOUR SCHOOL SITUATION, DO NOT RESPOND IN 
TERMS OF WHAT YOU THINK SHOULD HAPPEN. 



Each page contains several categories describing 
situations relating to one dimension of schooling. 
Read all the categories before responding to that 
dimension. 

For each dinjensiop, rate the categor/les in terms of 
the approximate percentage of tiTC they occur In 
your class > Round off all approximations to the 
nearest 5%. 

Rate as many or as fev; of the categories as you feel 
are appropriate for describing your claSs situation. 
Where a category does not apply, rate with a 0%. 



'*Clas5" in this questionnaire Is defined as the 
group of students assigned to you at this time. 



Exan^le Item: 
Library Usage 

A, Students go to the school library 
individually whenever they wish, 

B, Students go to the school library 
individually with the permission 
of their teachers , 

C, Students} go to the school library , 
in grdupB under the supervision of 
a teacher or librarian. 

D, Students go to the school librarjf . 
mainly outside regular school hours, 

The response In the example 
describes a situation in wbich the 
most frequently occurring category, 
is "B"; the second rm5st frequently 
occurring category is **A**; the third 
most frequently occurring category 
is **C"; and "D" simply does not occur. 



% of time 



0 



check 

/O U total 



(must equal TOO) 



Reroerofapr, for each dimension (item, 
rate the categories wUh the appropriate 
percentage^(Q-100*), Answer a_n dimensions^ 
makino certain that each sum e^^uals 100%. ^ 



Far West Laboratory for Educational Research and Development • 

185S Folsom Street, San Francisco, California, 94103 
a f f J^ion of the original form developed by the' td.'jation f valuation Program ef 



,Thi<i (luestionnalre 1s 

the Ontario Institute for Studi(«. in Education. 
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I-MAKING . This dimension is concerned with determining 
*Hakes the rul^s .which govern school behavior. 



% of time 



A. Rules for student condi3et are made by the 

administrative staff . (^rlnclpaj,. vice principal) 





B.^j^ules for, student. condHct are made by the 
faotiers. . " ' . 



C. Rules- for student conduct are made by %he 
parents. ' , " 




D. Rul^s fpr stude'nt conduct are made by the 



students. 



/ 



check ^, 

total (must equal 100) 



ERIC 



m 
I 

N3 



RULE>ENFORCING This dlfiJens1<jn 1s concerned with determining . 
who enrorces the rules governing general schoor behavior. 



A. 



Rules for student conduct are enforced by the 
administrative staff (principal, vice principal) 



X of time 



B. Rules for student conduct are enforced by the 
teachers. j ^ 



C. 



Ryles for student conduct are enforced by the 
parents. 




0. Rifle* for student conduct are enforced by the 
students. ^ ^ 



check 

total (must equal lOp) 



r 



3- FLEXIBILITY OF ENVIRONMENT . This dimension Is concerned 
with who makes the detisions about the arrangement and 
the setting up of the learnlrrg area. 



J 



A. The arrangement of furniture and equipment 1n the 
learning area Is decided upon by the administrative 
staff and doesn't change fr^guently. 



B. "Thesarrangement of furniture and equipment In the 
learning ar^a Is decided upon and changed the 
• teachers. 



C. 'The arrangement ©f furniture and equipment In the 
learning area Is decided upon and changed by the 
students. o 



€9^ 



TIME SCHEDULING . This dimension Is concerned with the 
amount of tifr.e which is blocked Into teacher-scheduled 
or student-scheduled activities. 



A. Fully inschedu led: activities {e.g. , math or other 
subjects, outdoor play, work with art materials, 
work on contracts, e^c.) are not scheduled but occur 
as students' and/or teachers' interests dictate. 



% of time 




B. Mostly unscheduled: activities, are not scheduled 
for most of the day; but there are some activities 
(no more than 1/4 of the day) that are he^d at 
specific times (e.g., a math lesson given by a 
tea'cher who comes from outside the school, o^ a 
• reading lesson) . 



C. Scheduled and unscheduled: approximately 1/2 th^ 
day is unscheduled with the othfer 1/2 blocked into 
scheduled activities. 




D. Mostly scheduled; activities are scheduled for 
most of the day (about 3/4) but the rest of the 
^ time is left unscheduled so that activities occur 
as students' and/or teachers' interests dictate. 




E. . Fully scheduled: the full day is organized 
acti\*ities that occur acrording to some pre- 
arranged time-table. 



into 



che/:k 

total (must equal 100)^ 



)0 



I 
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5« FREE TIME . This d1n«nsion Is concerned- w.i th the amount of 
time during which students are free to pursue their own 
interests. Do not Include independent study tln^ where 
students work on projects, assignments, or cojitracts In 
a particular subject area. 



A. The entire day is available for students to pursue* 
their Own Interests (free time). 



f 



1 



B. Half the day 1s available as free ti;fte. 



C. Between one and two hours ^f free time are available 
during the da^y. 



D. One hour of free time. is available during the day. 



E. There Is no free time available. 



check 

total (must equal 100) 



CD 

as 



• DIRECTIONS 

The remalolng Items deal wfth Issu^ which often depend upon the subject area being taught. For 
each Item two response columns are provided. In the first column, labelled "all subjects", please re- 
spond In general terms (across all .subject ar^as). In the second column labelled ''social science only", 
restrict your answers' ^o that theyreflect. as closely as possible, the situation during your social 
science or social s%iidies instruction. Sometiiiffis your responses will .be identical in both columns, some- 
times they will not. Please fill iri- both columns for each of the remaining items. 



f e; DEFINING INSTRUCTIONAL OBJFCT^ V€$. TMs dimension Is 
concerned with who specif leFlRel earning objectives. 



.A. The objectives are deflhed by the adpilnl strati ve 
staff t school board, central administrat ior^, 
principal). 




B. Objectives are defined by teachers. 



ERIC 



C. Obj^tives are defined by parents. ' , | 



Objectives are defined by students. 




r\ Objective 'ire m)t defined. 



I 




♦ 

(Check totals; each must equal TOO) 



t 

STUDENTS' MOBILITY . This dimension Is concerned with 
the amount of freedom which students have to move 
around the school on a regular basis. 



, r 

A. Studli(its do not need the permi^^i^n of the teacher to 
* leave the cvissroom, but are free to move in and out 

of the roomYs^area) to use the library, resource 

center, etc. ' - 2' 



B. Students must ask the teacher's permission to move 
in and out of the classroom to use the library, 
resource centef, etc.,, but permission is usually 
given readily. 



C. Students move in and out of the classroom to use 
the library, resource center, etc. only in soecial 
circumstances (i.e., with special permission) or as 
cl^ss groups. ' * 



All' Subjects Social Science* 

Only 



% of time % of time 




(Check toidls, each must equal 100) 



I 



LEARNING ENVIRONMENT ., This dimension concerns. the size 
of the area used by 'students during the school day. 



A. Study and o^her activities take place ^t 
the student? s desk or table. 



B. Study and other activities take place in a number 
of different Tpc'ations (centers) within the 
classroom area* V ' 



C. Study and ot\fr activities take place in a 
number of dif^ferent locations (centers) within 
the school. 



D. Study and other activittes take place on a. -fairly 
regular basis outside th''e school. ». 



\ 




All Subjects Socisl Science 

..Only 



% of time % of time 



f 




\ 

r 




\ 




















f 

t 






i 






1 ■' 








0 *" 




1^ 





.1 

(Check totals, each -musV equal TOO) ^ 

' 0 
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9. DEVtLOPMEWT OF MATERIALS . This dimension is concerned with the 
amount of personal involvement that teachers and studants have 
the development of materials for the c^lassroom. 



All Subjects 



Social Science 
Only 



I 

There is little involvement of teacher and/or students 
in developing materials, i.e., materials in use^ are 
ready-to-use "packages" (e.g., reading series, sets-of 
math texts, computer-assisted instruction, etc.). 



% of time 



% of time 



I B. 



There is some invoUement of teacher and/or students 
in developing materials, i.e., materials in use are 
things chosen by teachers, students, or others from a 
wide variety of sources' in- a ready-to-use form (e^., 
books not in series, an abacus, a film, etc). 




C. 



There is a great deal of involvement of teacher and/or 
students in developing materials, i.e., materials 
in use have been developed, created or. adapted by 
students, teachers, and others specifically for situations 
which arose in this classroom (e.g., collections of objects 
for use in working out math problems, books, tape record- 
ings or films made by students or teachers, equipment 
bull t by parents , etc. ) . 




ERIC 



(Check totals, each must equal 100} 



I 

I 
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10. SELECTION OF MATERIALS . This dimension is copcerned with the 
involvement students have in selecting-materi'als with_which 
to work. • » " ' 

/■ ■ 



* \ - 

All Subjects 



Social Science 
.On-ly • ' 4 



A. Students choose for themselves from alT-the materials 
available and may bring in materials from outside |:he 
classroom. 



% or time 



% of time 




B. Students choose from alternatives suggested by the 
teacher. 



C. Students are assigned materials prescribed for 
them individually. 



0. 




D. Students are assigned materials prescribed to members 
of their subgroup of the class. (Same materials 
for all students in the same subgroup; different 
materials for each subgroup). ' ' • 



/ 




0 
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Students are assigned materials prescribed to 
all members of their class. (Same materials for 
all students in the same class). 





CO 
I 

f>0 



■ i 

(Check totals, each must equal 100) 
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n. STUDENT INVOLVEMENT IN FORMULATIiyG APPROACHES TO LEARNING ,- 
This dinensio'n is concerned with the extent to which teachers 
help students arrive at approaches to learning and problem 
solving. 



All Subjects 



Social Science 
Only 



A, Students formulate their own mettiods of learning and 
solving problems (e.g.s a student studying the Arctic- 
independently consults several people, looks in the 
card catalogue at the library, or writes to the 
govern.nenf for infomatibn). 



% of time - 



% of time 





B. Students choos-e from alternative methods suggested 
• by the teacher for learning and solvirf^ problems 
(e.g., a student studying the Arctic asks the 
teacher for help; the teacher suggests two books:,' 
, a film strip or writing to the government). 




C. Students are assigned methods by the teacher for 
learning and solving problems^ (e.g. , a student 
studying the Arctic is assigned the tasks of 
writing a letter to the government, reading two 
books, and viewing a filmstHp). , 




(Check tofals, each 



must. 



equ^l 100) 



CO 
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INDEPENDENT STUDY TIME . This dimension concerns^the amount of time 
available each day for independent study; students work by them- 
selves on projects of -their choice but in keeping' with the wide 
range objectives Of the subject area. 



All Subjects 



Social Science 
■ Only 



A. More than 3 hours -of independent study time is available 
daily. ' . 



B. There is usually 1-3 hours of independent study time 
available daily. 



% of time 




% of time 




C. Jhere is^ usu"»ny . 1/2-1 hour of independent study time 
available dailyl ^ ^ 




D. There is no independent study time available 



1 / 
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(Check totals, each must equal 100) 
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13". , PEER GROUP ASSISTANCE . This -dimension is .concerned Wf^h the 
extent to which students help oth^V students with their 
schoo.T work. - ' ' . 



t 



' A. Students independently seek assistance in their 
scheg^l work from peers or other students; this 
is 'a frequent occurrence in the class and is 
accepted" angi encouraged as a vtalid way of seeking 
solutions or of exploration. 



' B'. There- is occasional student-to-student assistance 
on a somewhat formal teacher-initiated basis, 
^ e.g., the teacher assigns a good reader to help a' 
poorer reader or arranges for a tutor.. 



C. 



Assistajice almost always comes from the teacher. 



All Subjects 



Social Science 
'• OnV ^ * 



* • f 

' -% of tim^ , 



%.of 





(Check totals, each must equal 100) 
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14. STUPE ffT PACING . . This d1merisi(Jn is concerned with the pace at 
which the student works. 



A. 'The student is expected to work at a pace set 
fop d11-member^9 of the class. 



All subjects 



% of time 



"Social §cience 
Only 



% of time 



J 



B. The student is expected to work at a pace set 
for the members of his subgroup. 




,C. The student works at a pace prescribed for him 
individually. 




D. The student sets his own pace. 
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f (Check totals, each must equal 100) 
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ATTENDANCE . This dlifienslon 1s concerned with students 
physlcil presence at class activities. 

t 



A. Attendance at few acti "titles oi the class is 

. *requ1red (e.g., a math less^on is scheduled; a 
student is involved in another project and chooses 
not to attend). 

J* 

B. Atter.dance at about half the act tvi ties ,9t ^the 
• class is required (e.g., it is required that a 

student attend a reading lesson, but he raay choose 
■ not to be present for a social' studies lesson). 

■' ■ , 

C. Attendance is required at most of the activities' 
of the class. 



D. Attendance at all the activities of the class 
is required. 



All Subjects 



% of time 




Social Science 
Only 



■X of time 



0 



4. 



(Check totals, oach must equal 100) 



4 



1 
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^6. TEACHER ROLE . This diinension 1s concerned with the 
role the teacher plays In helping the student to 
learn. 



A. The teacher acts as a resource person to whom 
students come when seeking information and ideas 



B. The teacher acts as a discussion leader. on 
topics initiated by the students. ^ 



C. The teacher acts as a discussion leader on 
top.ics of his/her choice. 



D. The teacher acts as a presenter of planned 
lessons. 



All Subjects 



% of time. 



Social Science 
Only 



% of time 




(Check totals, each must equal .100)' 



I 
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TEACHER FOCaS . This dimension concerns -the size of the student 
group addressee^ by the teacher at .one time. ~'' . 



All Subjects 



Social Science 
Only 



TheJLeacher directs attention to the cl^ss as a 
whole. « ■ * 



% of time 




% of time 



B. The teacher directs attention to subgroups of 
^":he class. 



C. The teacher directs attention to individual students. 




(Check totals, Cjach must equal lOO) 



f 



MEDIA USAGE . Thi's dimension concerns the jaie.of media 
as teaching aids in instruction. ^' 



i 



A. Sooks are the primary medium of instruction. 




B. Books are augmented by media which are handled 
by the teacher, e.g., the teacher shows a' film 
•or plays a recot'd for the class. 



C. Books are augmented by media which students hav|^ 
-ready access to and use themselves, e.g., tape 
recorders or videotape equipment or records. 



. \ 



All Subjects 



""Social Science 
Only* 



% of time 



% of time 






(Check totals, each must equal 100) 



I 



teacher and special subject teachers. 



naL!; teachers, ogcaslonalJx there are visitors 

topU 'or'wh'S^h"?'":' J^hThi^clal knowledge of a ' 
topic, or who help In a practical way In the classroom 
e.g.. a student's mother who 1s a dojtdr may talk tH 

. decorate the classroom for a partyN 



C. Although much of' the teaching is done by the rltauiar ' 

''JnT?^ ^P^^^«' teachersfthere a5e 

reM|£lZ involved.parents. volunteers and frequent ^ 
visitors who are welcome in the classroom and who^P i 
nvolvement 1s considered an imporLnr?art of Ihe 
learning experience (e.g.. a parent spends alafter- 

TnVt nrl ''''''' with^thl^enls 

f. . ? / ""^^ersuy student comes regularly to 
tutor students in math). yu«ariy to 



An Subjects 



Social Science 
Only 



.% of -time 




% of tlri^e 






/ 



I 

09 
I 

ro 



(Check totals /each must equal TOO) 



20. COOPERATIVE TEACHING. This dimenslT)n 1s concerned wUh^the 
extent to which teachers plan and teach together. 



All Subjects- 



Soda! Science' 
Only 



A. Teachers plan and teach independently^ of each other. 



% of time , 



% of time 



B. Teachers dlsctis^ and plan work together swt 
teach Independently. % 




Teachers discuss, plan, and work on special 
projects together but generally maintain 
independence in regular teaching.- 



D. Teachers discuss, plan, and work cooperatively 
so that they function as a coordinated unit. 





: s 
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(Check totals, each must equal 100) 



21. SUBGROUP I NG CRITERIA . This dimension ,is concerned with how 
subgroups wittn'n the class jare developed. 



A.' Students group themselves according to their own 
crijeria (e.g., interests, f^4endsh^ps , etc.). 



B. Students are grouped by the teacher on the basis 
of Information about students' interests , aptitude, 
achievement, or social maturity. 



C. Students are grouped by the teacher on the basis 
of random assignment, aTphabetically , by sex, 
or by size. 



All Subjects 



Social Science 
Only 



% of time 



% of time 




{Check totals, each must equal 100) 



22. SUBGROUPING STABILITY . Thl^ cHrronslon is concerned with the 
establishment and duration of subgroups within the class. 



All Subjects 



Social Science 
Only 



A. Subgroups within the class are established for the 
duration of a specified period of time (e.g., for- 
the school year or for a term). 



% of time 



% of time 




B. Subgroups within the class are established and/or 
recorganized when the teacher feels it is necessary 
and/or desirable (e.g., for a new activity or when 
students' interests change). 



C. . Subgroups within the class are established and/or 
reorganized when students feel it is necessary 
and/or desirable (e.g., for a new activity or 
when students' interests change). 



(Check totals, each must equal TOO) 



I 

00 
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EVALUATION FOCUS. This dimension Is concerned with the 
size of the- group being evaluated. 



A. Evaluation procedures are the same for all 
students in the school. 



B. Evaluation procedures are the same for all students 
in the class. . 



C. ^Evaluation procedures are the san« for each student 
within a subgroup of the class, but differ from 
subgroup to subgroup. 

t 

* \ 



D. Evaluation procedures are different for each student 
in the class. 



All Subjects 
% of time 



Social Science 
Only 



% of time 



ft 




»--4 

i 

W 
i 

ro 

cn 



(Check totals, each must equal TOO) 
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24. TIMING OF EVALUATION . This dimension 1s concerned wItJi the 
time(s} at which evaluation takes place. 



1 



A. Evaluation takes place at a few specified InteV^als 
(e.g., the end of each term). 



B. Evaluation takes place at more frequent intervals 
•(e.g., monthly or weekly). > 



C. Evaluation takes ol ace all the time (e.g., dally) 



All Subjects 



Soda! Science 
Only 



% of time 



% of time 






(Check totals, each must equal 100) 



25. STUDENT ROLE IN EVALUATION . This dimension is concerned with 
the degree to which students plan how their evaluatloTi 1s to 
take place, i.e". , developing procedures, collecting and 
analyzing data, making judgn»n.ts. deciding when evaluation 
takes place, etc. 



if 



A. Students have the responsibility for planning and 
implefnenting evaluation procedures. 



B. Teachers have the responsibility for planning and 
implen^ntlng evaluation procedures. 



C, The administration has responsibility for planning 
and Implementing evaluation- procedures. 



1 33 , 



All Subjects 



Social Science 
Only. 



% of time. 



% of time 




(Check totals, each must equal 100) 



I 
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26. EVAiUATION PROCEDURES . This dimension is concerned with the 
. types of tests and other evaluation instruments used in 
student evaluation. ' 



All Subjects 



Social Science 
Only 



A. No formal tests jre used; evaluation is based on 
■ work samples and anecdotal reports. 



% of time 



% of tinte 



B. Evaluation instruments used were developed in 
this classroom. ' • 



C. Evaluation instruments used were developed within 
the school (by other teachers or in previous years) 





D. Standardized (comiffisrcial ) instruments are used. 



1.1 
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(Check totals I each must equal 100) 
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Scoring Key for 
Dimensions of Schooling Questionnaire 



Alternatives for each item are weighted according to the amount of ; 
'program openness^ represented in the alternative. Weights assigned 
to the alternatives vary depending on the number of alternatives 
in the J tern. 

Least ^ Most 
Open Open. 
# Alternatives Alternative Al ternative 

3 0 ■ .5 ' - 1 

4 ' ■ 0 .33 .66 . l' 

5 . 0 .25 .50 .75 . 1 

Item scores are obtained by finding the weighted average of the 
responses to each alternative. In the following' i tews, alternatives 
are presented ^"in order from least open to most open: 

1 17 • 

2 , - 18 . . . 

3 19 
6 20 

8 . .22 

9 23 
■ 14 ^ 24 

All other items are ordered from most open tb least open. 
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